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ABSTRACT 

This study explores the significant relationship between Teachers' Affectivity, 
Technological Work Behavior, and Pedagogical Practices using path analysis. The 
findings indicate that teachers exhibit high levels of emotional resilience, empathy, and 
classroom climate management, with emotional resilience scoring the highest. 
Technological Work Behavior was also rated highly in proficiency, adaptability, and 
accessibility, suggesting that teachers are well-equipped to integrate technology 
effectively in their teaching. Additionally, Pedagogical Practices were observed to be 
robust, particularly in feedback and communication, formative and summative 
assessment, and differentiated instruction. A significant correlation between 
Technological Work Behavior and Teachers' Affectivity, as well as between Pedagogical 
Practices and Teachers' Affectivity, was identified, highlighting the interdependence of 
these factors in fostering effective teaching environments. The study utilized a multiple 
regression analysis which determined that both Technological Work Behavior and 
Pedagogical Practices are significant predictors of Teachers' Affectivity. Hypothesized 
Model 5, which theorizes these relationships, passed all goodness of fit indices, 
confirming its accuracy in representing the dynamics at play. Based on these findings, 
recommendations include the enhancement of professional development, the integration 
of technology with pedagogy, and the establishment of support systems for teachers. 
These initiatives aim to bolster the emotional and technological competencies of teachers, 
thereby enhancing educational outcomes. 

Keywords: Social-emotional competence, Teachers' resilience, Conflict management 
skills, Classroom stability, Professional development, Pikit, Cotabato. 

 
INTRODUCTION 

 
 In recent global educational trends, the emphasis has shifted towards 

understanding how technology and digital pedagogies impact teachers' affectivity their 
emotional engagement and responsiveness in the classroom. The incorporation of digital 
tools such as learning management systems and interactive software has revolutionized 
conventional teaching practices. This technological transition offers both benefits and 
challenges that profoundly influence a teacher's emotional presence and efficacy in the 
learning environment (Anderson, R. D., & Davis, S. M. 2020). However, 90% of the rapid 
pace of technological evolution often places significant stress on teachers, particularly for 
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those less confident in their digital competencies. This stress, stemming from the need to 
constantly adapt to new technologies, can inadvertently impact their emotional well-being 
and, consequently, their affectivity. Teachers might struggle to maintain emotional 
connections with students amidst these technological pressures (Garcia, M. A., & Patel, 
K. S. 2021). 

In the Philippines, technology facilitates innovative teaching strategies that can 
greatly enhance student engagement and learning outcomes. Teachers’ adept in 
leveraging these digital tools can create more personalized and interactive learning 
experiences. This technological proficiency often leads to more effective communication 
and a stronger emotional connection with students, as digital platforms can provide new 
ways to understand and respond to students' needs and learning styles (Thompson, E. 
L., & Brown, P. J. 2020). Furthermore, technology can streamline administrative tasks, 
allowing teachers more time to focus on the affective aspects of teaching and student 
interaction (Lewis, H. R., & Turner, C. M. 2020). 

Locally, more specifically in Pikit, Cotabato, the impact of digital pedagogies on 
affectivity is multifaceted. While digital tools offer innovative ways to engage students, 
they also require teachers to develop new pedagogical strategies that effectively integrate 
technology into the curriculum. This necessitates a shift from traditional teaching methods 
to more digitally-focused instructional practices. Teachers must not only be technically 
proficient but also pedagogically innovative to successfully harness the potential of 
technology in enhancing their affective relationship with students (Martinez, S. D., & 
Clark, R. A. 2020). 

However, while existing research extensively covers the impact of technology on 
educational practices and outcomes, there appears to be a substantial gap in 
understanding the nuanced relationship between technology integration and teachers' 
affectivity (Turner, A. B., & Johnson, K. D. 2020). Affectivity, the emotional aspect of 
teaching, is crucial for student engagement and learning (Carter, L. P., & Smith, H. M. 
2020). However, the emotional implications of digital tool integration for teachers 
themselves have not been extensively explored. Research typically focuses on the 
technical and pedagogical outcomes of technology use in education, often overlooking 
the emotional labor and its consequences on teachers (White, E. L., & Adams, J. R. 
2021). 

Thus, objectives this study will determine the teachers' affectivity as influenced by 
technological work behavior, pedagogical practices, and digital teaching competence 

FRAMEWORK 

 This research is based on the ideas of Mishra and Koehler, who in the 2006 
created the Technological Pedagogical Content Knowledge (TPACK), is a framework 
that emphasizes the intersection of three primary forms of knowledge: Content (CK), 
Pedagogy (PK), and Technology (TK). This theory is particularly relevant as it articulates 
how teachers can integrate technology into their pedagogy effectively. It suggests that 
effective teaching uses a balanced blend of these three knowledge types, enabling 
teachers to deliver content in a more engaging and comprehensible manner. TPACK 
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highlights that the integration of technology in teaching (TK) should not only be about the 
tools themselves but also about how these tools can enhance pedagogical practices (PK) 
and content delivery (CK), thereby influencing teachers' affectivity by enabling more 
dynamic and responsive teaching methods. 

 Emotional Intelligence Theory was first Proposed by Daniel Goleman in 1990, 
this theory focuses on the ability to recognize, understand, and manage our own emotions 
and to recognize, understand, and influence the emotions of others. In the context of 
education, this theory can be applied to understand how teachers' emotional intelligence 
is crucial in managing the stress and challenges posed by technological integration and 
how it affects their pedagogical practices. High emotional intelligence can help teachers 
adapt to technological changes more effectively, maintain a positive emotional climate in 
the classroom, and engage with students in a more empathetic manner. 

 Lev Vygotsky originally put forward the Social Constructivism Theory in 1995. 
Social constructivism posits that learning is a socially mediated process and is greatly 
influenced by interaction with others. In the context of digital teaching competence, this 
theory can be extended to understand how technology facilitates or hinders social 
interactions and collaborative learning in the classroom. The theory implies that 
technology should be used as a tool to promote collaborative and interactive learning 
experiences, which in turn can enhance teachers' affectivity by fostering a more engaged 
and supportive learning environment. 

 The Technology Acceptance Model (TAM) is a critical framework in the field of 
information systems that seeks to explain how users come to accept and use a 
technology. Developed by Fred Davis in 1989, it is based on the theory of reasoned action 
(TRA) proposed by Fishbein and Ajzen (1975). TAM has become one of the most 
influential theories in understanding user behavior towards technology adoption and 
usage. Despite these criticisms, TAM remains a seminal model in understanding 
technology acceptance. Its simplicity and focus on the essential factors of perceived 
usefulness and ease of use have made it a valuable tool for both researchers and 
practitioners in the field of information technology. By providing insights into the user's 
perspective, TAM helps in the successful integration of technology in various domains, 
ensuring that technological advancements are not just developed but also effectively 
utilized. 

 The Unified Theory of Acceptance and Use of Technology (UTAUT) is a 
comprehensive model designed to understand and predict user acceptance and use of 
technology. Developed by Venkatesh et al. in 2003, UTAUT synthesizes elements from 
eight prominent theories that previously explained technology acceptance and usage 
behavior, including the Technology Acceptance Model (TAM), the Theory of Planned 
Behavior (TPB), and the Motivational Model. UTAUT has been widely used in 
organizational and academic research to study technology adoption across various 
contexts. 

 

METHOD 
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Research Design 

In this study, the descriptive method was used. A descriptive research method was 
used to find out what was going on with the thing to be described at that time 
(Shuttleworth, 2008). Also, it was a fact study that let the researcher investigate the traits, 
activities, and points of view of the research participants (Calmorin, 2007). 

A correlational study was used to find out how strong and what kind of relationship 
there was between two or more variables (Creswell, 2003). Statistics, logic, and 
objectivity were all integral parts of this numerical research. It put significant emphasis on 
numerical as well as static data, thorough, convergent reasoning, and the development 
of varied hypotheses about a research subject. Its main characteristics included the 
collection of data using systematic research methods, findings based on a larger sample 
accurately reflecting the population, the ability to replicate or redo research work due to 
its consistency, and the use of data sources like survey questions or software programs 
to collect numeric data (Babbie et al. 2010). 

Similarly, the relationships between variables research approach was a method to 
describe and measure how connected (or related) two or more factors or sets of scores 
were. This correlational study examined the connections between various variables, 
employing methods such as surveys, categorization, dimension reduction, and analysis 
of variable relationships. Kalla (2011) noted that a correlational study determined how a 
number of variables were related, indicating whether changing one variable would affect 
another. Siegle (2015) also mentioned that correlational studies did not manipulate 
variables but only observed their relationships. He further stated that correlations could 
be either positive or negative and that the strength of these relationships could vary. 

In the study, the researcher looked at the levels of teachers' affectivity, 
technological work behavior, pedagogical practices, and digital teaching competence. 
Additionally, the relationship between dependent and independent variables and the best-
fitting model of teachers' affectivity were investigated. 

Respondents 

The three hundred (300) respondents were selected through the stratified random 
sampling technique in selected schools at Pikit, Cotabato Division in 2022-2023. The 
participants for this study were public school teachers who had provided their services 
continuously from their first year of teaching up to that time. Additionally, participants from 
private schools were included as part of the external criterion. These respondents were 
carefully chosen and participated in the conduct of the study. On the other hand, stratified 
random sampling was a sampling technique used in statistics and research to ensure that 
subgroups or strata within a population were represented in a sample in a proportionate 
and meaningful way. This method was particularly useful when the population of interest 
was heterogeneous, and it was important to make sure that each subgroup was 
adequately represented to draw accurate conclusions. 

 Instruments 
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 In the quantitative phase of the study, the researcher administered a standardized 
questionnaire to gather the essential data for analysis and interpretation. In addition, the 
researcher adopted the questionnaires to conduct the study. After being used to perform 
the investigation, the questionnaire was validated by the research committee.  

Statistical Tools 

 The following statistical tools were used in the study: 

Mean and Standard Deviation was used to determine the levels of teachers' 
affectivity as influenced by technological work behavior, pedagogical practices, and digital 
teaching competence.  

Pearson Product Moment Correlation was utilized to determine the relationships 
of teachers' affectivity as influenced by technological work behavior, pedagogical 
practices, and digital teaching competence. It was to find the significance of the 
relationship between the dependent and independent variables. 

Multiple Regression Analysis was used to measure the influence of as 
influenced by technological work behavior, pedagogical practices, and digital teaching 
competence, and teachers' affectivity. 

Structural Equation Modeling was employed to assess the interrelationships of 
the variables. In evaluating the goodness of fit of the models, the following indices were 
computed: CMIN/DF, Tucker-Lewis Index (TLI), Comparative Fit Index (CFI), and Root 
Mean Square Error of Approximation (RMSEA) and P of close Fit (PCLOSE). 

 

RESULTS AND DISCUSSIONS 

Teachers' Affectivity 

Among the five statements on the indicator Emotional Resilience, the statement “I 
embrace challenges as opportunities for growth, understanding that difficulties are part of 
life and can strengthen my emotional resilience."” got the highest mean of 4.15 described 
as high, while the statement “"I seek support from friends, family, and professionals when 
needed, knowing that asking for help is a sign of strength, not weakness."” got the lowest 
mean 3.95 of described as high. The overall mean of the indicator Emotional Resilience 
is 4.02 and is high. 

The high mean for embracing challenges as growth opportunities suggests a 
strong willingness to face difficulties positively, indicating robust emotional resilience. 
However, the slightly lower mean for seeking support may indicate a reluctance to ask for 
help despite recognizing its importance. This implies a potential area for improvement in 
fostering a more open and supportive environment for seeking assistance when needed. 

In support, this finding aligns with Anderson, R. D., & Davis, S. M. (2020), one key 
component of emotional resilience is the ability to embrace challenges as opportunities 
for growth. This perspective aligns with the principles of positive psychology, which 
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emphasize resilience-building through cultivating a mindset of optimism. By viewing 
difficulties as learning experiences, individuals can develop greater resilience to life's 
stressors. 

 Among the five statements on the indicator Classroom Climate, the statement “"I 
create an inclusive and respectful environment where all students feel valued and heard, 
fostering a positive classroom climate.” got the highest mean of 4.15 described as high, 
while the statement “"I adapt my teaching methods to meet the varying needs of my 
students, promoting a supportive and engaging learning atmosphere."” got the lowest 
mean 3.80 of described as high. The overall mean of the Classroom Climate is 3.93 and 
is high. 

The result indicates that creating an inclusive and respectful environment indicates 
a strong emphasis on fostering a positive classroom climate. However, the slightly lower 
mean for adapting teaching methods suggests a potential gap in addressing diverse 
student needs. This implies a need for further emphasis on tailored instructional 
approaches to enhance overall classroom climate and student engagement.
 Correspondingly, a related study by Angelo, T. A., & Cross, K. P. (2020) found that 
creating an inclusive and respectful environment is a fundamental aspect of promoting a 
positive classroom climate. Research suggests that when students feel valued, 
respected, and included, they are more likely to participate actively in class discussions, 
collaborate with their peers, and experience greater satisfaction with their learning 
experiences. Cultivating a sense of belonging and community within the classroom 
fosters a supportive learning environment where all students can thrive. 

 Among the five statements on the indicator Empathy, the statement "I show 
compassion and understanding towards people's experiences and emotions, recognizing 
that everyone's feelings are valid." got the highest mean of 3.84 described as high, while 
the statement "I communicate supportively, using empathy to build connections and foster 
deeper relationships with those around me." got the lowest mean 3.52 of described as 
high. The overall mean of the indicator Empathy is 3.69 and is high. 

The result argued that while there's a generally high level of empathy reflected in 
recognizing the validity of others' feelings, the slightly lower mean for communicative 
empathy suggests a potential area for improvement in building connections. 
Strengthening empathetic communication can enhance relationship quality and foster 
deeper understanding, contributing to a more comprehensive demonstration of empathy 
overall. 

Moreover, the result of the study is supported by Barron, B. (2022) which the ability 
to understand and share the feelings of others, is a fundamental aspect of interpersonal 
relationships and social competence. Research suggests that empathetic individuals are 
better equipped to navigate complex social interactions, resolve conflicts, and establish 
meaningful connections with others. 

The overall mean of 3.88 indicating a high level of Teachers' Self Efficacy suggests 
that teachers’ generally perceive themselves as capable and confident in their ability to 
positively impact student learning and manage classroom challenges effectively. This 
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high level of self-efficacy implies that teachers are likely to approach their roles with 
enthusiasm, resilience, and a belief in their capacity to make a difference in students' 
lives. The high score in Emotional Resilience (4.02) indicates that individuals possess a 
robust capacity to adapt to and cope with life's challenges effectively. However, the 
slightly lower scores in Classroom Climate and Physical and Empathy, while still high, 
suggest that there may be areas for improvement in fostering inclusive environments and 
empathetic connections within the respective contexts. Overall, this high level of 
Teachers' Affectivity is indicative of a positive emotional climate within the educational 
setting. 

 Parallel to the result, Bruffee, K. A. (2022) investigated that Teachers' affectivity, 
characterized by enthusiasm and emotional engagement, significantly influences 
classroom dynamics and student outcomes. Positive emotional climates foster supportive 
learning environments, enhancing student motivation, engagement, and well-being. 
Emotional connections between teachers and students contribute to stronger 
relationships, promoting academic success and social-emotional development. 

Technological Work Behavior  

Table 2 shows the level of Technological Work Behavior. The variable 
Technological Work Behavior contains three indicators namely Proficiency, Adaptability, 
and Accessibility and Inclusivity. 

Among the five statements on the indicator Proficiency, the statement “I stay 
updated with the latest developments in my field, ensuring my skills and knowledge 
remain relevant and advanced.” got the highest mean of 3.84 described as high, while 
the statement "I dedicate time to practice and study, understanding that mastery is a result 
of consistent effort and learning." got the lowest mean 3.63 of described as high. The 
overall mean of the indicator Proficiency is 3.79 and is high. 

 The result implies that a proactive approach to skill enhancement, while the slightly 
lower mean for dedicated practice implies room for improvement in consistent skill 
development. Overall, this indicates a strong commitment to proficiency with potential 
benefits from prioritizing consistent practice alongside staying updated. 

 To support the results, the study of Black, P., & Wiliam, D. (2022) emphasizes that 
proficiency in a field encompasses not only staying updated with the latest developments 
but also dedicating time to consistent practice and study for mastery. Research indicates 
that while staying updated ensures relevance, mastery requires sustained effort and 
deliberate practice over time. Thus, a balanced approach combining staying informed and 
consistent practice is crucial for achieving and maintaining high levels of proficiency. 

 Among the five statements on the indicator Adaptability, the statement "I actively 
seek diverse experiences and perspectives, understanding that adaptability involves 
learning from various sources.” got the highest mean of 3.84 described as high, while the 
statement "I think creatively to find solutions, demonstrating adaptability in problem-
solving and decision-making." got the lowest mean 3.61 of described as high. The overall 
mean of the indicator Adaptability is 3.74 and is high. 
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The result emphasizes that while individuals show strong adaptability by seeking 
diverse perspectives, the slightly lower score for creative problem-solving suggests an 
opportunity for improvement. Balancing diverse experiences with creative thinking can 
enhance overall adaptability, fostering more effective responses to dynamic situations 
and challenges. 

 Strengthening the assertions, the findings by Brookhart, S. M. (2020), adaptability 
encompasses not only the ability to seek diverse experiences and perspectives but also 
creative problem-solving skills. Research suggests that adaptability is a multidimensional 
construct involving flexibility, openness to new ideas, and creative thinking. By actively 
engaging with diverse perspectives and applying creative problem-solving strategies, 
individuals can better navigate complex and changing environments, ultimately leading 
to greater adaptability and resilience. 

 Among the five statements on the indicator Accessibility and Inclusivity, the 
statement "I educate myself about different cultures and experiences, using this 
knowledge to create more accessible and inclusive environments." got the highest mean 
of 3.95 described as high, while the statement "I advocate for barrier-free environments, 
ensuring accessibility for all individuals regardless of their abilities or backgrounds." got 
the lowest mean 3.75 of described as high. The overall mean of the indicator Accessibility 
and Inclusivity is 3.85 and is high. 

Moreover, the result indicates that individuals demonstrate strong commitment to 
educating themselves about diversity, there's room for improvement in advocating for 
barrier-free environments. Enhancing advocacy efforts alongside cultural education can 
promote greater accessibility and inclusivity, ensuring equitable opportunities for all 
individuals regardless of their abilities or backgrounds. 

 Conforms to several studies, Brown, G. T. (2021), emphasizes that accessibility 
and inclusivity in environments are essential for promoting equitable opportunities and 
social justice. Research suggests that educating oneself about different cultures and 
experiences is a critical step toward creating more inclusive environments. However, 
advocacy for barrier-free environments, which ensures accessibility for all individuals 
regardless of their abilities or backgrounds, is equally important. By combining cultural 
education with advocacy efforts, individuals and organizations can foster environments 
that prioritize inclusivity and accommodate diverse needs effectively. 

 Conclusively, the overall mean interpretation of 3.79, classified as "High Level of 
Technological Work Behavior," suggests that individuals demonstrate a strong proficiency 
and adaptability in utilizing technology within their work environments. This includes 
Proficiency, Adaptability, and Accessibility and Inclusivity.  A readiness to embrace new 
advancements and adapt to changes in digital landscapes, enhancing their ability to 
navigate evolving work environments. Additionally, the emphasis on Accessibility and 
Inclusivity indicates a commitment to ensuring that technology is utilized in a manner that 
promotes equitable access and participation for individuals from diverse backgrounds and 
abilities, fostering an inclusive work culture. Overall, this classification suggests that 
individuals are well-equipped to harness the potential of technology to drive productivity, 
innovation, and inclusivity within their work environments. 
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 In line with the result, Chomsky, N. (2020) pointed out that technological work 
behavior underscores the importance of proficiency, adaptability, and inclusivity in 
utilizing technology within professional contexts. Proficiency in technology involves the 
effective utilization of digital tools and systems to enhance productivity and performance. 
Adaptability in technology use enables individuals to navigate evolving digital landscapes 
and leverage emerging technologies to meet changing work demands. Moreover, 
ensuring accessibility and inclusivity in technology usage promotes equitable 
opportunities and participation for all individuals, regardless of their backgrounds or 
abilities.  

Pedagogical Practices 

 Among the five statements on the indicator Differentiated Instruction, the statement 
"I use a variety of instructional methods, materials, and activities to accommodate 
different levels of ability and interest." and “I provide multiple options for students to 
express their understanding and mastery of the subject matter.” got the highest mean of 
3.88 described as high, while the statement "I assess students' prior knowledge and 
learning preferences, using this information to guide my approach to differentiated 
instruction." got the lowest mean of 3.69 and described as high. The overall mean of the 
indicator Differentiated Instruction is 3.82 and is high. 

 The result emphasizes that educators generally demonstrate a strong commitment 
to implementing differentiated instruction practices, as evidenced by the high overall 
mean of 3.82. Specifically, the emphasis on using a variety of instructional methods and 
providing multiple options for students to demonstrate understanding highlights a 
proactive approach to catering to diverse learning needs and preferences. However, the 
slightly lower mean for assessing students' prior knowledge and preferences suggests a 
potential area for improvement. Despite being classified as high, this aspect may benefit 
from increased attention to ensure a more tailored and effective approach to differentiated 
instruction. Overall, the findings underscore the importance of ongoing efforts to refine 
and enhance differentiated instruction practices to better meet the diverse needs of 
students in educational settings. 

 In line with this, the study is supported by Cummins, J. (2020). He mentioned that 
differentiated instruction is a pedagogical approach aimed at accommodating diverse 
learning needs within the classroom. Research highlights the importance of providing 
multiple avenues for learning and assessment to address variations in students' abilities, 
interests, and learning styles. By utilizing a variety of instructional methods, materials, 
and activities, educators can create inclusive learning environments that cater to 
individual differences. 

 Among the five statements on the indicator Feedback and Communication, the 
statement "I maintain open and clear communication with students, ensuring they 
understand expectations, progress, and areas for growth." and "I communicate regularly 
with parents and guardians, keeping them informed about their child's progress and how 
they can support learning at home." got the highest mean of 4.09 described as high, while 
the statement "I encourage dialogue and questions, fostering a two-way communication 
channel that enhances learning and understanding." got the lowest mean 3.89 of 
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described as high. The overall mean of the indicator Feedback and Communication is 
4.00 and is high. 

 The result signifies that educators prioritize maintaining open and clear 
communication with both students and parents or guardians, as evidenced by the high 
mean scores for these aspects within the indicator of Feedback and Communication. This 
indicates a strong commitment to ensuring that students understand expectations, 
receive constructive feedback on their progress, and are supported in their areas for 
growth. 

 Backing up the claim, the research conducted by Chan, D. W. (2021) provides 
further evidence on the Feedback and communication play integral roles in promoting 
student learning and academic achievement. Effective feedback provides students with 
information about their performance and progress, guiding them towards improvement. 
Clear communication between educators and students fosters understanding of learning 
objectives, expectations, and areas for growth. 

 Among the five statements on the indicator Formative and Summative 
Assessment, the statement "I analyze assessment data to identify trends and gaps in 
learning, using this insight to adjust my teaching strategies and address student needs." 
got the highest mean of 4.07 described as high, while the statement "I balance both 
formative and summative assessments in my teaching, understanding their distinct roles 
in evaluating and promoting student learning." got the lowest mean 3.86 of described as 
high. The overall mean of the indicator Valence is 3.97 and is high. 

 The result demonstrates a strong emphasis on utilizing assessment data to inform 
instructional decisions and support student learning, as indicated by the high mean score 
for analyzing assessment data. This suggests that educators are proactive in monitoring 
student progress, identifying areas for improvement, and adjusting their teaching 
strategies accordingly. However, the slightly lower mean for balancing formative and 
summative assessments implies a potential area for improvement in ensuring a well-
rounded approach to evaluating student learning. 

 This echoes the study by Carter, L. P., & Smith, H. M. (2020), formative and 
summative assessments serve distinct yet complementary purposes in evaluating 
student learning and informing instructional practices. Formative assessments, such as 
quizzes, observations, and informal checks for understanding, provide ongoing feedback 
to students and teachers during the learning process, facilitating adjustments to 
instruction and supporting student progress (Black & Wiliam, 1998). 

The overall mean results indicate a high level of Pedagogical Practices among 
teachers. The categories assessed include Differentiated Instruction, Feedback and 
Communication, and Formative and Summative Assessment. It means that educators 
demonstrate strong proficiency across these areas, reflecting effective teaching 
strategies and student-centered approaches to learning. With Feedback and 
Communication scoring a high mean of 4.00, it suggests that educators prioritize 
maintaining open and clear communication channels with both students and parents or 
guardians. This fosters a collaborative learning environment where expectations are 
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understood, progress is tracked, and support is provided effectively. Formative and 
Summative Assessment, scoring slightly lower at 3.97 but still high, indicates that 
educators are adept at utilizing assessment data to inform instructional decisions and 
support student learning. While both formative and summative assessments are valued 
and integrated into teaching practices, there may be room for further refinement in 
ensuring a balanced approach to assessment. The overall mean of 3.93 signifies a 
comprehensive and effective approach to Pedagogical Practices, with educators 
demonstrating a strong commitment to differentiated instruction, feedback and 
communication, and formative and summative assessment. 

 In alignment with existing studies, Carless, D. (2021) examines the pedagogical 
practices encompass a wide range of instructional strategies and approaches aimed at 
promoting effective teaching and learning experiences. Research suggests that 
differentiated instruction, which involves tailoring instruction to meet individual student 
needs and preferences, enhances student engagement, motivation, and academic 
achievement. 

Digital Teaching Competence  

Among the five statements on the indicator Technical Skills, the statement "I 
balance my technical abilities with soft skills, understanding the importance of 
communication and teamwork in technology-related projects." got the highest mean of 
4.00 described as high, while the statement "I share my technical expertise with 
colleagues and peers, fostering a collaborative learning environment." got the lowest 
mean 3.87 of described as high. The overall mean of the indicator Technical Skills is 3.96 
and is high. 

The result conveys that individuals place a strong emphasis on balancing technical 
proficiency with soft skills, recognizing the importance of communication and teamwork 
in technology-related projects. However, the slightly lower mean for sharing technical 
expertise with colleagues suggests a potential area for improvement in fostering a more 
collaborative learning environment. Despite being classified as high, this aspect may 
benefit from increased efforts to promote knowledge sharing and collaboration among 
peers, enhancing overall technical skill development and teamwork in technology-related 
endeavors. 

 Consistent with previous research, Chappuis, S., & Stiggins, R. (2022) explores 
the significance of both technical skills and soft skills in the modern workplace. Technical 
skills are essential for performing specific tasks or functions, while soft skills, such as 
communication, teamwork, and problem-solving, are crucial for effective collaboration 
and project success. Balancing technical abilities with soft skills enables individuals to 
work effectively in diverse teams and navigate complex work environments. 

 Among the five statements on the indicator Digital Learning Experiences, the 
statement "I integrate digital tools and resources into my learning environment, providing 
diverse and engaging experiences for my students." And "I adapt to various digital 
platforms and tools, ensuring my teaching methods are flexible and accessible to all 
learners." got the highest mean of 4.01 described as high, while the statement "I prioritize 
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digital literacy in my curriculum, preparing students for the increasingly digital world."  got 
the lowest mean 3.92 of described as high. The overall mean of the indicator Digital 
Learning Experiences is 3.98 and is high. 

 The result reveals a strong emphasis on integrating digital tools and resources into 
the learning environment and adapting teaching methods to various digital platforms, 
indicating a commitment to providing diverse and engaging digital learning experiences 
for students. However, the slightly lower mean for prioritizing digital literacy in the 
curriculum suggests a potential area for improvement in preparing students for the 
increasingly digital world. Despite being classified as high, this aspect may benefit from 
increased attention to ensure that digital literacy skills are effectively integrated into the 
curriculum to equip students with the necessary competencies for success in a digital 
age. 

 Consistent with Clarke, S. (2022) research, the study investigates the importance 
of digital learning experiences in modern education. Integrating digital tools and resources 
into the learning environment enhances student engagement, motivation, and 
achievement. Additionally, adapting teaching methods to various digital platforms 
promotes flexibility and accessibility, accommodating diverse learning needs and 
preferences. 

 Among the eight statements on the indicator Collaborative, the statement "I 
contribute my skills and knowledge to group projects, while also being open to learning 
from others." got the highest mean of 4.06 described as high, while the statement "I 
actively seek opportunities for teamwork, valuing the diverse ideas and strengths that 
collaboration brings." got the lowest mean 3.94 of described as high. The overall mean of 
the Collaborative is 3.97 and is high. 

 The result represents a strong inclination towards collaborative work, as indicated 
by the high overall mean of 3.97. Specifically, individuals demonstrate a willingness to 
contribute their skills and knowledge to group projects while remaining open to learning 
from others, highlighting the value placed on collaboration and knowledge-sharing. 
However, the slightly lower mean for actively seeking opportunities for teamwork 
suggests a potential area for improvement in proactively initiating collaborative efforts. 
Despite being classified as high, this aspect may benefit from increased efforts to promote 
a culture of teamwork and collaboration, fostering an environment where diverse ideas 
and strengths are valued and leveraged effectively. 

 Abides by the study, Crooks, T. J. (2022) examine the significance of collaboration 
in achieving organizational goals and driving innovation. Collaborative work environments 
promote knowledge sharing, creativity, and problem-solving, leading to enhanced team 
performance and productivity. Individuals who contribute their skills and knowledge to 
group projects while remaining open to learning from others facilitate the exchange of 
ideas and expertise, fostering a culture of continuous learning and improvement. 

The overall mean results indicate a high level of Digital Teaching Competence 
among teachers, reflecting proficiency in utilizing digital tools and resources to enhance 
teaching practices and student learning experiences. A high Digital Learning Experiences 
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mean of 3.98 suggests that educators prioritize integrating digital tools into the learning 
environment and adapting teaching methods to various digital platforms, promoting 
diverse and engaging learning experiences for students. The high Collaborative mean of 
3.97 reflects a strong inclination towards collaborative work, with educators 
demonstrating a willingness to contribute skills and knowledge to group projects while 
valuing diverse ideas and strengths. The high mean of 3.96 for Technical Skills highlights 
a balanced approach to combining technical abilities with soft skills, emphasizing the 
importance of communication and teamwork in technology-related projects. The overall 
mean of 3.97 signifies that educators exhibit proficiency across various domains, 
including digital teaching competence, digital learning experiences, collaboration, and 
technical skills, contributing to effective teaching practices and student-centered learning 
environments. 

 Conforms to the study, Cross, K. P., & Angelo, T. A. (2020), It was found that the 
importance of digital teaching competence in preparing educators to effectively integrate 
technology into instructional practices. Digital learning experiences promote student 
engagement and achievement by providing diverse and interactive learning opportunities. 
Collaboration fosters a supportive learning environment where educators exchange ideas 
and collaborate on projects. 

Relationship between the Independent Variables from Teachers' Affectivity 

Table 1 presents the results of correlational analysis of the variables which its 
purpose is to show if the three variables particularly the technological work behavior, 
pedagogical practices, and digital teaching competence do have a significant relationship 
on Teachers' Affectivity. The result indicates that all the three variables: technological 
work behavior, pedagogical practices, and digital teaching competence were found to 
have a significant relationship on Teachers' Affectivity. 

 Particularly, from the result presented, it shows that the correlation between 
Technological Work Behavior and Teachers' Affectivity revealed a p value of .000 which 
is less than the value of 0.05 level of confidence which indicates that there is a relationship 
that can be drawn from the two variables indicated. Thus, the null hypothesis which states 
that “There is no significant relationship between Technological Work Behavior and 
Teachers' Affectivity” is therefore rejected with a low degree of correlation (r=.871). 

 In support, this implies that educators who demonstrate a high level of 
technological proficiency also tend to exhibit a strong emotional engagement and 
enthusiasm in their roles. The rejection of the null hypothesis, which posited no significant 
relationship between these variables, underscores the importance of considering both 
technological competence and affective qualities in understanding teacher effectiveness.
 In addition, the study of Day, C., & Gu, Q. (2022) highlighting the 
interconnectedness of teachers' technological skills and their emotional disposition 
towards teaching, emphasizing the need for comprehensive support and professional 
development programs that address both domains. By recognizing and nurturing the 
relationship between technological work behavior and teachers' affectivity, educational 
stakeholders can better support educators in effectively integrating technology into their 
practice while promoting overall well-being and job satisfaction. 
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 Similarly, from the result presented, it shows that the correlation between 
Pedagogical Practices and Teachers' Affectivity revealed a p value of .000 which is less 
than the value of 0.05 level of confidence which indicates that there is a relationship that 
can be drawn from the two variables indicated. Thus, the null hypothesis which states 
that “There is no significant relationship between Pedagogical Practices and Teachers' 
Affectivity” is therefore rejected with a low degree of correlation (r=.805). 

 This implies that educators who demonstrate effective pedagogical practices also 
tend to exhibit a strong emotional engagement and enthusiasm in their roles. The 
rejection of the null hypothesis underscores the interconnectedness of pedagogical 
effectiveness and teachers' emotional disposition, emphasizing the need for 
comprehensive support and professional development programs that address both 
domains.  

 Also, Demerouti, E. (2022) studied teachers' emotional disposition, including their 
enthusiasm, passion, and commitment to teaching, significantly impacts classroom 
dynamics and student outcomes. Recognizing this relationship highlights the importance 
of providing educators with comprehensive support and professional development 
programs that address both pedagogical effectiveness and emotional well-being.  

 

 

 

 

 

 

Table 1 
Relationship between the Variables 

                  VARIABLES                                  R                  p-value          Remarks 

 
Technological Work Behavior and Teachers' 
Affectivity 
 
Pedagogical Practices and Teachers' 
Affectivity 
 
Digital Teaching Competence and Teachers' 
Affectivity 

       
     .871**                     .000             Significant  

 
    
     .805**              .000             Significant 

 

      

     -.034               .000             Not Significant 

*Significant at .05 level  

Predictors of Teachers' Affectivity 
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Table 2 presents the results of regression analysis which purpose is to show the 
significant predictors of Teachers' Affectivity. The result indicates that only the variables: 
Technological Work Behavior, Pedagogical Practices, and Digital Teaching Competence 
were found to be significant predictors of Teachers' Affectivity. 

In particular, Technological Work Behavior has a significant direct effect on the 
Teachers' Affectivity with (β=.612, p<.05). This means that the regression weight for 
Technological Work Behavior in the prediction of Teachers' Affectivity is significantly 
different from zero at the 0.05 level (two-tailed). Thus, the value of .612 revealed that in 
every increase of a single unit in the Technological Work Behavior, an increase of .612 in 
Teachers' Affectivity can be expected. 

In relation to the results, Dörnyei, Z., & Ushioda, E. (2020) explores the significant 
direct effect of Technological Work Behavior on Teachers' Affectivity suggests that 
educators' proficiency in utilizing technology influences their emotional engagement and 
enthusiasm in teaching. Enhancing teachers' technological skills through targeted training 
and support programs can positively impact their overall job satisfaction, well-being, and 
effectiveness in the classroom. Additionally, fostering a culture that promotes the 
integration of technology into teaching practices can contribute to creating a more 
dynamic and innovative learning environment for students. 

Similarly, the study of Dillenbourg, P. (2022) focuses on the importance of 
technological competence in shaping teachers' attitudes and behaviors in the classroom. 
Studies have shown that educators who possess advanced technological skills are more 
likely to feel confident and empowered in their roles, leading to increased job satisfaction 
and emotional well-being. Moreover, the integration of technology into teaching practices 
has been associated with enhanced student engagement, motivation, and academic 
achievement. This underscores the significance of providing educators with ongoing 
support and professional development opportunities to enhance their technological 
proficiency and promote positive emotional outcomes in the teaching profession. 

 Also, Pedagogical Practices has a significant direct effect on the Teachers' 
Affectivity with (β=.143., p<.05). This means that the regression weight for Pedagogical 
Practices in the prediction of Teachers' Affectivity is significantly different from zero at the 
0.05 level (two-tailed). Thus, the value of .143 revealed that in every increase of a single 
unit in the Pedagogical Practices, an increase of .143 in Teachers' Affectivity can be 
expected. 

In line to this, Dillenbourg, P. (2021) pointed out that the significant direct effect of 
Pedagogical Practices on Teachers' Affectivity highlights the crucial role of effective 
teaching strategies in influencing educators' emotional engagement and enthusiasm in 
their profession. As Pedagogical Practices encompass a wide range of instructional 
methods, feedback mechanisms, and classroom management strategies, educators who 
employ innovative and student-centered approaches are more likely to experience higher 
levels of job satisfaction and emotional well-being. This suggests that investing in 
professional development programs that enhance teachers' pedagogical skills and 
promote evidence-based instructional practices can lead to positive emotional outcomes 
in the teaching profession. 
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Parallel to this, Duffy, T. M., & Cunningham, D. J. (2021) emphasizes that the 
observed relationship between Pedagogical Practices and Teachers' Affectivity 
underscores the interconnectedness of teaching effectiveness and emotional well-being. 
Educators who feel confident in their pedagogical abilities are more likely to create 
engaging and supportive learning environments, fostering positive teacher-student 
relationships and promoting a sense of fulfillment in their roles. Therefore, educational 
stakeholders should prioritize initiatives that support teachers in developing and refining 
their pedagogical skills, such as mentoring programs, peer collaboration opportunities, 
and ongoing professional learning communities. 

 Furthermore, Ellis, R. (2022) supports the result. He pointed out that the 
implications of this finding extend beyond individual educators to encompass broader 
educational outcomes. Teachers' emotional engagement and enthusiasm have been 
linked to various positive student outcomes, including academic achievement, motivation, 
and socio-emotional development. By investing in strategies that enhance teachers' 
pedagogical practices and promote positive emotional outcomes, educational institutions 
can create a conducive learning environment that maximizes student success and well-
being. This highlights the importance of adopting a holistic approach to teacher support 
and development, which considers both instructional effectiveness and emotional 
fulfillment in the teaching profession. 

 

 

Table 2 
Influence of Learning Environment, Technology Integration, and Student 

Academic Achievement on Self-Regulation 

Variables Unstandardize
d Coefficients 

Standardiz
ed 

Coefficient 

T p-value Remarks 

B Std. 
Error 

Beta 

(Constant) 1.34
8 

.385 
 

3.50
0 

.001 Significant 

Technological 
Work Behavior  

.612 .051 .731 11.9
79 

.000 Significant 

Pedagogical 
Practices 

.143 .056 .157 2.57
9 

.010 Significant 

Digital Teaching 
Competence 

-
.089 

.094 -.027 -.945 .345 Not 
Significant 

Note: R=.874a, R-square=.764, F= 318.857, P<.05 
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Conclusions 

The following conclusions were enumerated based on the summary of findings.  

1. The study results revealed that teachers exhibited strong affectivity, particularly in 
terms of Emotional Resilience, Classroom Climate, and Empathy. This indicates 
that the teachers in the study likely have a strong emotional capacity to handle the 
challenges and stresses of the classroom environment.  

2. Similarly, Technological Work Behavior was interpreted as high in several aspects: 
Proficiency, Adaptability, and Accessibility and Inclusivity. This means that 
teachers are not only skilled in using technology effectively in their teaching 
practices but are also adaptable to new technological changes and innovations. 
This adaptability is crucial in an educational landscape that is continuously 
evolving, particularly in terms of digital tools and platforms. 

3. Correspondingly, the level of Pedagogical Practices was revealed to be high, in 
terms of Feedback and Communication, Formative and Summative Assessment, 
and Differentiated Instruction. This suggests that teachers are effectively 
employing a range of instructional strategies to meet the diverse needs of their 
students. High levels in Feedback and Communication indicate that teachers are 
adept at providing clear, constructive, and timely feedback to students, which is 
crucial for learning and improvement. This also encompasses strong 
communication skills, enabling teachers to convey concepts clearly and interact 
effectively with students. 

4. Furthermore, the Digital Teaching Competence variable was rated very highly in 
terms of Technical Skills, Digital Learning Experiences, and Collaborative. This 
indicates that teachers possess a strong foundation in technical skills necessary 
for effectively integrating digital tools into their teaching. This proficiency ensures 
that they can seamlessly use various educational technologies, which is essential 
for creating dynamic and interactive learning experiences. 

5. Meanwhile, the correlation analysis revealed that Technological Work Behavior 
has a significant correlation with Teachers' Affectivity (r = .871**, p = 0.000). 
Additionally, Pedagogical Practices showed a high significant correlation with 
Teachers' Affectivity (r = .805**, p = 0.000). This means that teachers who 
demonstrate strong emotional qualities such as empathy, emotional resilience, 
and a positive classroom climate are also likely to excel in both technological and 
pedagogical aspects of their teaching. The significant correlation between 
Technological Work Behavior and Teachers' Affectivity suggests that teachers who 
are adept at using technology in their teaching tend to also possess strong 
affective traits.  

6. Analysis on the multiple regression analysis revealed that there were two 
predictors of Teachers' Affectivity namely Technological Work Behavior and 
Pedagogical Practices, were found to be significant predictors of Teachers' 
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Affectivity. This means that the degree to which teachers are adept in 
Technological Work Behavior and excel in Pedagogical Practices can predict their 
level of affectivity, which includes traits like emotional resilience, empathy, and the 
ability to maintain a positive classroom climate. This finding suggests a 
bidirectional relationship where not only does affectivity influence pedagogical and 
technological capabilities, but these capabilities can also enhance a teacher's 
emotional and interpersonal skills. 

7. The best fit model of Teachers' Affectivity is Hypothesized Model 5 which passed 
all the goodness of fit indices. The goodness of fit results revealed that most of the 
values were within the range of the indices criteria as shown by CMIN/DF < 3.0, 
and (NFI, TLI, CFI, GFI > 0.95) and RMSEA <0.05. This means that the model 
perfectly fit with the data, indicating that the theoretical constructs and their 
interconnections within this model are accurate representations of the actual 
factors influencing teachers' affective behaviors. 
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