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ABSTRACT

This convergent mixed study examined the moderating effect of systematic classroom
observation on the relationship between the behavioral competencies and performance of
teachers perceived by elementary teachers of Tulunan, Cotabato. The researcher conducted
convergence of quantitative and qualitative data hoping to help teachers, school principals and
future researchers to address some gaps about systematic classroom observation. This study
was participated by 200 teachers, evaluating classroom observation examining its influence on
the teachers’ teaching performance and behavioral competencies measured using adapted
survey questionnaire and in-depth interview. Results revealed that systematic classroom
observation has significant relationship and significant influence on both teaching performance
and behavioral competencies among elementary school teachers. Additionally, it revealed that
the behavioral competencies and systematic classroom observation significantly predicts the
teaching performance among elementary school teachers. Moreover, study widened the idea on
the perceived impact of systematic classroom observation to the performance of elementary
teachers with emerging themes in the structured theme are improvement of planning and teaching
skills; assessing content knowledge; and develop teaching strategies. Additionally, the perceived
challenges of elementary teachers in the systematic classroom observation revealed emerging
themes in the structured theme are learners’ behavior; class size; classroom management and
cause of stress. Furthermore, perceived help of the systematic classroom observation to the
behavioral competencies of elementary teachers revealed emerging themes such as guide for
improvement; evaluation and assessment; ability to accept constructive criticism; advocate
professional growth; and receives technical assistance. Lastly, this study revealed that the
significant relationship of systematic classroom observation to both teaching performance and
behavioral competencies converge with the emerging themes of its impact to both teaching
performance and behavioral competencies. This study recommends investigating other external
components such as individual and family variables are explored to get a clearer picture on other
factors that will have any impact on teachers’ performance and behavioral competencies which
in turn are determinants of behavioral issues that happen within the organization.

Keywords: Systematic Classroom Observation, Teachers Performance, Behavioral
Competencies, Teacher’s Perception, Convergent Design, Tulunan, Cotabato

INTRODUCTION

Classroom observation is a systematic process conducted by the curriculum heads to sit
inside the teachers’ class and rate teaching performance. Knowing that a teacher could change
someone’s life, it is inevitable that a teacher has an influence inside the classroom having a big
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responsibility on quality education the Department of Education (DepEd) envisioned to offer to its
clienteles. One way of ensuring its quality is through classroom observation of teachers during
their actual classes to evaluate their performance. However, many preparations among teachers
had been observed to achieve higher performance during class observation. These preparations
require additional time, effort and money from teachers that might affect performance and
individual’s growth.

Research in different cultures globally regarded teacher observation in a classroom as
essential procedure in teacher training process as to test teachers’ professional skills and
knowledge in the drive of prioritizing teaching and learning as the main driver of continuous
improvement (Liu et al., 2019). Focusing on lesson observation, classroom observation offers an
alternative way forward in dealing with the contested practice of evaluating the quality of teaching
and learning. This will contextualize the adequacies of approaches of teachers in the classroom
that will be a backdrop of the marketisation of education (Poulou, Reddy & Dudek, 2019).

Additionally, Comighud and Arevalo (2021) contended that each approach to teachers’
performance and personal growth expressly, legitimizes certain factors such as leadership
practices and clinical observation. Besides, challenging practices can involve some degree of
resistance and poor performance. Additionally, in Bahasa Indonesia, according to Ancho and
Arrieta (2021), teacher personal growth and job performance can be classified into three
categories: pedagogical, personal, and social. It has also been stated that a professional teacher
must possess skills and qualifications that have been standardized by the authorities (teacher
standards competence).

In the Philippines, public school teachers teach and facilitate a classroom of 50 to 60
pupils. The classroom observation mandated in the Philippine Professional Standards for
Teachers — Results-Based Performance Management System (PPST-RPMS) has become more
objective and standardized and is used for monitoring, coaching, performance review and
evaluation which supports the teachers’ on-going professional development (Department of
Education Order No. 02, s. 2015). This is to ensure efficient, timely and quality performance
among personnel as it abides to the Civil Service Commission Memorandum Circular No. 06, s.
2012 or the Strategic Performance Management System (SPMS).

There have been several valuable studies on the impact classroom observation to the
performance of teachers and learners (Bilash, 2009; Hammond, 2010; de Abreu & Interpeler,
2015; Bell, Dobbelaer, Klette& Visscher, 2019; Eradze, Rodriguez-Triana & Laanpere, 2019).
However, none of these studies provides specific framework on its impact to teachers’ growth
affectively. Thus, it is imperative to discover the impact of classroom observation to the
performance and personal growth of teachers through convergent investigation.

It is expected from the teachers to perform with quality in the educational arena. This is
the drive implemented to every elementary school in Tulunan East, North and South District. As
a rater, two kinds of responses from the teachers with regards to classroom observation can be
observed. Some are taking it as a help in improving their performance in teaching, while some
considered it as an additional burden. In addition to classroom observation, teachers are also
expected to perform various community and extra-curricular works. Some of them looked
exhausted but some also are excited. Some complaints regarding class observations can be
heard from among the teachers themselves. Thus, it is imperative to discover the impact of
classroom observation to the performance and personal growth of teachers.

FRAMEWORK

The philosophical foundation of this mixed method research is pragmatism, which aims to
provide that it is a beneficial and scientific way of problem solving. According to Creswell (2013),
pragmatism affords researchers freedom to choose the methods and methodologies of their
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investigation, to hold on to different assumptions, to use multiple methods in gathering and
analyzing of different types of data, mixing, or integrating the results so as to come up with a more
comprehensive interpretation. This is why mixed methods studies gravitate around the
philosophical underpinning of pragmatism.

While pragmatism is the way how the world is viewed in this study, to-date, theorists have
suggested that several theories may be useful in seeking to understand how classroom
observation gives impact to the teachers’ performance and behavioral growth. The analysis of
this study is anchored to the Expectancy Theory of Porter and Lawler (1969). As cited by Taylor
and Baker (2006), Porter and Lawler (1969) developed a notion of Expectancy Theory as a means
of understanding the relationships between motivation and performance behaviors.

There are three concepts that are the building blocks for the theory; performance-outcome
expectancy, valence, and effort-performance expectancy. Performance outcome expectancy
states that every behavior has associated with it, in an individual's mind, an expected outcome
(rewards or punishments). Effort-performance expectancy represents the individual’'s perception
of how difficult it will be to achieve a behavior and a probability of successful achievement of that
behavior.

METHODS

Research Design

This study is a convergent parallel mixed method design, which implies collection of both
gualitative and quantitative data at the same time. Convergent mixed method design is a type of
concurrent mixed method where collection of data is done concurrently, analyzed separately and
independently then the results are mixed, compared or relate (Creswell & Clark, 2011).

A key feature of mixed methods research is that it provides pluralism or eclecticism, which
frequently results to superior research compared to monomethod research (Johnson &
Onwuegbuzie, (2006). In this design, both interview and survey will be done at the same time or
in a single phase. In-depth interview and focus group discussion is used to gather qualitative data
and survey questionnaire will be utilized to collect quantitative data.

Respondents

The respondents of the quantitative study will be the 200 elementary teachers of Tulunan
East, North and South District. The 200 elementary teachers will be the respondents of the survey
while the 10 teachers will be the participants of the in-depth interview.

In the quantitative phase, 200 elementary teachers will be the respondents of the
descriptive survey taken from the sample size of 263 elementary teachers using the Rawsoft
Online Sample Size Calculator of using 95% confidence level with confidence interval of 7.4.
Random sampling technique through lottery was utilized in selecting participating schools and all
teachers from the participating schools are the respondents of the study.

In qualitative phase, 10 teachers will be the participants, all of them will be administered
in-depth interview to collect an in-depth understanding of systematic classroom observation.

Inclusion Criteria. All participants will in inclusive to teachers with more the 3 years’
experience to capture rich and substantial information since they are the teachers who
experienced classroom observation with face to face classes.
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Research Instruments

In this study, the researcher used an adapted-modified survey questionnaire from Horizon
Research, Inc. 2005-06 Core Evaluation Manual: Classroom Observation Protocol by UTeach
Natural Sciences, University of Texas at Austin (2009). The set of questionnaires dealt with the
level of classroom observation as perceived by elementary school teachers. The original
guestionnaire was modified to contextualize the school setting. The original items were simplified
or paraphrased to gain better understanding from the respondents. It was content validated by
the panel of experts. It underwent the test of validity and reliability and was measured using
Cronbach Alpha. For each item, the respondents were asked to rate the level of classroom
observation using the five-point Likert Scale anchored at (5) Always, (4) Frequent, (3)
Occasionally, (2) Rarely and (1) Never.

The second set of instrument embarks with behavioral competencies among the
elementary school teachers. This is composed of six indicators of the Core Behavioral
Competencies of the IPCRF namely: Self-Management; Professionalism and Ethics; Results
Focus; Teamwork; Service Orientation; and Innovation. For each item, the respondents rated
themselves the level of personal growth using the five-point Likert Scale anchored at (5) Role
Model, (4) Consistently, (3) Most of the Time, (2) Sometimes and (1) Rarely.

The third set of the instrument embarks with teacher's performance among elementary
school teachers. The research instrument for this variable was adopted from the nationally
validated PPST-RPMS Tool as mandated by the Department of Education. It is composed of five
indicators which are the Key Result Areas (KRAs) namely: Content Knowledge and Pedagogy;
Learning Environment and Diversity of Learners; Curriculum and Planning; Assessment and
Reporting; and Plus Factor. For each item, the teachers will be rated in their level of performance
using the standard scale anchored at (5) Outstanding, (4) Very Satisfactory, (3) Satisfactory, (2)
Unsatisfactory and (1) Poor.

In the qualitative phase, the researcher formulated an interview guide that asked questions
about the impact of systematic classroom observation to behavioural competencies and teachers’
performance as well as their significant experiences during classroom observation. The interview
provided an insight into how does systematic classroom observation help the teacher in the
teaching and learning process and behavioral growth.

Statistical Tool

For the quantitative data analysis, formula for finding of means and Pearson-r were used.
Mean formula was used to identify the mean extent of classroom observation, teachers’
behavioral competencies and teachers’ performance. Pearson’s-r was utilized to test the
significant relationship of classroom observation to the behavioral competencies and performance
of teachers. Lastly, Sobel Test was utilized in analyzing the moderating effect of systematic
classroom observation in the relationship of behavioral competencies and performance of
teachers.

In the qualitative data, thematic analysis was used to analyze the data. This approach
places a premium on identifying, evaluating, and documenting patterns (or "themes") within the
data. Themes are patterns found in data sets that are important for the explanation of a
phenomena and are associated with certain study areas (Boyatzis, 1998).

This design maintains the separation of the studies throughout the processes of data
collection and analysis; however, when it comes to the overall interpretation, it mixes or merges
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the results. Because of this, it will combine quantitative and qualitative findings in order to acquire
a more complete comprehension of a phenomenon.

RESULTS AND DISCUSSION

Perceived Impact of Systematic Classroom Observation to the Performance of Elementary
Teachers

The themes generated from this section were taken from the central research question
‘How does systematic classroom observation impacted the performance of the elementary
teachers?’ Themes generated from the responses are three such as Improvement of Planning
and Teaching Skills; Assessing Content Knowledge; and Develop Teaching Strategies as
presented in Table 1.

Table 1
Perceived Impact of Systematic Classroom Observation to the Performance of
Elementary Teachers

Significant Statements Formulated Meaning Theme
“Systematic classroom | Systematic  classroom
observation generates | observation makes

improvement on the teaching and | teachers improve.
delivery skill of the teacher” ID|_01
Improvement of

“Good planning, effective | Systematic  classroom | Planning and
classroom  management and | observation  enables | Teaching Skills
creative learning environment to | teachers make a good
support students' learning.” IDI_04 | planning.

‘By creating new ideas/teaching | Systematic  classroom

skills needed/widens the scopes | observation makes
around and across the curriculum in | teachers create new
teaching.” IDI_06 ideas and improve

teaching skills.

“The role is to improve planning the | Teachers find
activities.” IDI_08 systematic  classroom
observation made them
improve in planning
activities.

“Systematic classroom observation | Teacher's assessment
assesses teachers in terms of | of content knowledge.
knowledge of the content and
preparation of appropriate
instructional materials (IMs).” IDI_01 Assessing Content
Knowledge
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“To improve students’ outcomes by | Mastery of instructional
improving the instructional process | process in content to

of the teacher adhering to content.” | improve students’
IDI_04 outcome.
“Enhances my teaching styles and | Enhances teaching
skills of the content, promotes | styles and skills of the
professional growth.” IDI_06 content.
‘It made me develop and create | Development of

activities according to the level of the | activities to meet
pupils. Also, the consistency of | students’ needs.

checking the outputs of the pupils, Develop Teaching
the teacher needs so much time for Strategies
it.” IDI_02

‘Best practices might be the | Enable to practice
contextualized learning materials as | contextualized learning
well as the association of ICT related | materials and  ICT

instruction.” IDI_03 integration.

“Differentiated Instruction, | The teacher employed

Collaborative learning and | different strategies to

Gamification.” IDI_10 ensure engagement
from pupils.

Improvement of Planning and Teaching Skills

This theme comprised the impact of systematic classroom observation to the teacher’s
performance as perceived by the elementary teachers. This implies that systematic classroom
observation improved planning and teaching skills of teachers. This theme was pointed out by
participants 1, 4, 6 and 8 with their significant statements as respectively:

“Systematic classroom observation generates improvement on the
teaching and delivery skill of the teacher” IDI_01

“Good planning, effective classroom management and creative
learning environment to support students’ learning.” IDI_04
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“By creating new ideas/teaching skills needed/widens the scopes
around and across the curriculum in teaching.” IDI_06

“The role is to improve planning the activities.” IDI_08

This is relevant to the statement of Kim, Raza and Seidman (2019), that the effectiveness
of classroom instruction (and how it relates to learning outcomes) can be a key lever for
educational change. But there is still much to learn about what really occurs in classrooms,
especially in low- and middle-income nations (LMICs). The improvement of teacher instructional
guality is being attributed to the development of 21st-century skills competencies. However, a
major obstacle to achieving the desired improvements is the absence of meaningful strategies for
supporting teacher professional development and a context-specific understanding of teaching
practices.

Assessing Content Knowledge

This theme comprised the impact of systematic classroom observation to the teacher’s
performance as perceived by the elementary teachers. This implies that systematic classroom
observation enables teachers and observes to assess content knowledge. This theme was
pointed out by participants 1, 4 and 6 with their significant statements as follows:

“Systematic classroom observation assesses teachers in terms of
knowledge of the content and preparation of appropriate
instructional materials (IMs).” IDI_01

“To improve students’ outcomes by improving the instructional
process of the teacher adhering to content.” IDI_04

“Enhances my teaching styles and skills of the content, promotes
professional growth.” IDI_06

This adheres to the result of Keller, Neumann and Fischer (2017), that teacher
pedagogical content knowledge is a significant predictor of student achievement, whereas teacher
motivation is thought to have a significant impact on students' interest. Students' perceptions of
enthusiastic teaching served as a mediator between teachers' motivation and students' interest.
Both student interest and student achievement were not predicted by the teacher's pedagogical
content knowledge or teacher motivation. This implies that both teachers' knowledge and their
motivation need to be taken into account in order to improve students' cognitive as well as
affective outcomes.

Develop Teaching Strategies

This theme comprised the impact of systematic classroom observation to the teacher’s
performance as perceived by the elementary teachers. This implies that systematic classroom
observation enables teachers to develop various teaching strategies. This theme was pointed out
by participants 2, 3 and 10 with their significant statements as follows:

“It made me develop and create activities according to the level of
the pupils. Also, the consistency of checking the outputs of the
pupils, the teacher needs so much time for it.” IDI_02
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“Best practices might be the contextualized learning materials as
well as the association of ICT related instruction.” IDI_03

“Differentiated Instruction, Collaborative learning and Gamification.”
IDI_10

Teachers are doing their best to provide quality education to learners adhering the vision
of the Department of Education. This relates to the findings of Da Fonte and Barton-Arwood
(2017), stated that it is the duty of teacher preparation programs to focus on strategies to reduce
potential barriers and support outcomes for students with disabilities while also preparing general
and special education teachers for collaboration. Understanding teacher candidates' perspectives
on collaboration is a necessary first step in becoming more responsive to their development. It
takes time to develop collaboration skills, and there are numerous obstacles that could stand in
the way of effective teamwork.

What is the significant challenges experience by teachers during systematic classroom
observation?

This section presents the results to the 2™ central research question ‘What are the
significant experiences of teachers during systematic classroom observation?” Three specific
guestions were used to collect data on the views of the participants on the classroom observation.

Perceived Challenges of Teachers in Systematic Classroom Observation

The themes generated from this section were taken from the 2" central research question
‘What are the significant experiences of teachers during systematic classroom observation?’
Themes generated from the responses are four such as Learners’ Behavior; Class Size;
Classroom Management and Cause of Stress as presented in Table 2.

Table 2
Perceived Challenges of Teachers in Systematic Classroom Observation

Significant Statements Formulated Meaning Theme

I

“What challenge me are pupils' | Learners are attention-
behavior and the number of | seeker and lack of
students inside the classroom. | discipline.

It is hard to manage pupils who
are attention seekers and lack
of discipline.” IDI_02

“Pupils’ unpleasing behavior | Behaviors of learners
and poor understanding the | are unpleasing and | Learners’ Behavior
instruction.” IDI_06 having poor
understanding.
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“‘My experiences during
classroom observation are the
pupils are lack of discipline and
they cannot follow instructions.
As teacher, the challenge as for
me is to be more literate in ICT.”
IDI_08

Learners are lack of
discipline and hard to
follow instructions.

“Disruptive behavior of pupils and
some chose to not participate.”
IDI_10

Disruptive  behavior
and not participative.

“What challenges the teacher is
class size and actual classroom
size” IDI_01

No congruence of
class size and
classroom size.

“Class structure especially

Class size affects

_ : Class Size
class size affects the class | learning process.
observation  process  thus
making it more conducive for
learning is much better. Never
stay old fashioned and be
updated always. Invite and
stimulate the learners' minds to
sustain their interest.” IDI_03
“Too many numbers of pupils | Bigger class size
inside that lessen conducive | lessens
learning. Technology to use is | conduciveness of
limited.” IDI_10 learning.
“Classroom management, | Classroom
endless paper works and | management and
extended working hours, diversity | teacher’s
of learners.” IDI_05 responsibilities aside | Classroom
from teaching. Management

“On how to handle your pupils to
participate actively in your lesson.
Classroom management.” IDI_04

Difficulty in handling
the learners to actively
participate.

“Pupils  performance/behavior,
classroom management.” IDI_10

Having a hard time
managing the
classroom given the
students’ performance
and behavior.
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“Sometimes, it caused stress if
the teacher is not prepared or
having some personal problems.”
IDI_01

Cause stress when
unprepared.

“It would be better if before there
will be classroom observation,
the teacher must prepare
physically, emotionally, mentally
and others. Sometimes, it adds
burden to the teachers to prepare
because of some added reports
to comply that may cause stress”
IDI_02

It sometimes becomes
a burden to teachers.

“The teachers are burdened to
have no time for their family
anymore because of too much
classroom work. The teacher
even can teach their own children

Classroom
preparation
sometimes used even
family time and
weekends.

Cause Stress

because of too much work. They
divulge their time on Saturdays
and Sundays just to make their
classroom pleasant.” IDI_08

Learners’ Behavior

This theme comprised the challenges experience by the teachers in the systematic
classroom observation with the learners’ behavior. This theme was pointed out by participants 6,
8 and 10 with their significant statements respectively:

“Pupils’ unpleasing behavior the

instruction” IDI_06

and poor understanding

“My experiences during classroom observation are the pupils are
lack of discipline and they cannot follow instructions. As teacher,
the challenge as for me is to be more literate in ICT.” IDI_08

“Disruptive behavior of pupils and some chose to not participate.”
IDI_10

Learners’ behavior is one of the major challenges of teachers in most contexts and
settings. This agreed to the study of Sheafferet al. (2021) stating that negative talk,
disengagement, and aggression were the main behavior variables for students that were directly
observed. Frequency counts were used to gauge aggressive behavior and negative speech. The
percentage of observed time during which a student was disengaged was used to calculate
disengagement. Below, we define these actions. Low to moderate correlations were found
between student ratings of internalizing behaviors and negative talk, problematic behavior, and
social skills. No correlation was found between aggression and teacher evaluations.
Disengagement was negatively correlated with academic performance and positively correlated
with problem behavior. Additionally, there was a strong correlation between negative talk and
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problem behavior as assessed by teachers. There was a correlation between students' reading
proficiency and teachers' evaluations of their academic abilities.

Class Size

This generated theme showed the challenges of teachers in the systematic classroom
observation particularly the class size. This implies that the number of learners inside the
classroom could affect the effectiveness of teachers in delivering the content. This theme was
pointed out by participants 1, 3 and 10 with their significant statements as follows:

“What challenges the teacher is class size and actual classroom
size” IDI_01

“Class structure especially class size affects the class observation
process thus making it more conducive for learning is much better.
Never stay old fashioned and be updated always. Invite and
stimulate the learners' minds to sustain their interest.” IDI_03

“Too many numbers of pupils inside that lessen conducive learning.
Technology to use is limited.” IDI_10

It is challenging for a teacher to manage a big class with multiple needs students and
having varied behaviors. This is similar to the findings of Maloney (2020) that larger classes tend
to have more discipline issues, as observed by 88.5% of participating teachers. There was no
association between class size and behavior issues, according to 11.5 percent of teachers. No
participating teachers mentioned that they had observed a link between large class sizes and
behavioral issues. Additionally, it has been observed that students have learned more specialized
skills as a result of the smaller classes. A whopping 23% of the teachers polled said they had not
observed a link between student learning of specialized skills and class size. No participating
teacher mentioned that they had observed that students were learning more specialized skills as
a result of the larger classes.

Classroom Management

This theme generated from the research question comprised challenges of elementary
teachers in systematic classroom observation with classroom management. This implies that
managing classroom is a task of a teacher that requires patience, consistency and strategies.
This theme was pointed out by participants 4, 5 and 10 with their significant statements as follows:

“On how to handle your pupils to participate actively in your lesson.
Classroom management.” IDI_04

“Classroom management, endless paper works and extended
working hours, diversity of learners.” IDI_05

“Pupils performance/behavior, classroom management.” IDI_10

Teachers are having a hard time managing a classroom given the student’s poor
performance, behavior and opting not to participate. This is adherence to the suggestion of
Jerome, Oviatt and Naveira (2020) that classroom management programs give school-based
educators the chance to find the programs that best address the unique needs of different grade
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levels, different school contexts, and at-risk students. The findings show a shifting trend toward a
model of self-discipline and self-direction away from compliance and obedience, which are
frequently the norm for inner city schools. It has been demonstrated that more individualistic,
uncoordinated efforts do not produce the same long-term results as those that place more
emphasis on student engagement and a developmental, holistic approach to the child's
development.

Cause of Stress

This theme generated from the research question comprised challenges of elementary
teachers in systematic classroom observation as cause of stress. This implies that systematic
classroom observation sometimes causes additional burden to teachers particularly in its
preparation that sometimes took teacher’s personal time with family. This theme was pointed out
by participants 1, 2 and 8 with their significant statements respectively:

“Sometimes, it caused stress if the teacher is not prepared or
having some personal problems.” ID|_01

“It would be better if before there will be classroom observation, the
teacher must prepare physically, emotionally, mentally and others.
Sometimes, it adds burden to the teachers to prepare because of
some added reports to comply that may cause stress” IDI_02

“The teachers are burdened to have no time for their family
anymore because of too much classroom work. The teacher even
can teach their own children because of too much work. They
divulge their time on Saturdays and Sundays just to make their
classroom pleasant.” IDI_08

In this result, factors such as preparation of materials and the classroom observation itself
may cause burden and stress to teachers. This is parallel to the study of Harmsen et al. (2018)
that the profession of teaching is thought to be very stressful. In comparison to other
professionals, teachers also reported heavier workloads. It appears that being under a lot of stress
is bad for teachers' health. The relationship between teacher stress, teaching behavior, and
attrition remains unclear due to the fragmented nature of research in studying the mentioned
variables, despite the current knowledge on teacher stress providing an indication about the role
of stress factors for outcomes such as well-being and attrition.

Perceived Help of Systematic Classroom Observation to the Behavioral Competencies of
Elementary Teachers

The themes generated from this section were taken from the central research question
‘How does systematic classroom observation help the teacher in the teaching and learning
process and behavioral growth?’ Themes generated from the responses are five such as Guide
for Improvement; Evaluation and Assessment; Ability to Accept Constructive Criticism; Advocate
Professional Growth; and Receives Technical Assistance as presented in Table 3.

Table 3
Perceived Help of Systematic Classroom Observation to Improve Behavioral
Competencies
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Significant Statements Formulated Meaning Theme
“Classroom observation seems asmy | It serves as guide to
guide to improve my teaching | improve teaching
performance and help me to deliver | performance.
the lesson well.CO improves the
teacher's performance by making the
lesson more understandable and lead
him/her in the right track in the
teaching learning process” IDI 02 Guide for
“When teachers absorb and digest the | Encourage teachers to | Improvement
constructive criticism of the raters as | improve and seek for
well as encourages ourselves to | new and innovate ways
improve and seek for new and | of teaching.
innovate ways of teaching, make one’s
lesson creative and student centered,
maybe teacher’s behavioral growth
uphold.” IDI_03
“This is to help teachers improve | Improve teaching
teaching practices and student’s | practices and student’s
performance.” IDI_04 performance.
“The role of SCO in teachers'| Standardized the
performance is to standardized the | learning through
learning through evaluation and | evaluation and
assessment” IDI 03 assessment.
“Through identifying your strengths | Identifying oneself
and weaknesses as a professional | strengths and | Evaluation and
teacher. How the teachers design | weaknesses. Assessment
tasks, share authority and evaluate
pupil’s progress” IDI_04
“Classroom observation is an essential | As assessment
step in the assessment process to learn | process of learners’
about from our students and performing | performance.

on this classroom.” IDI_09

“To monitor and evaluate teacher’s
performance in delivering standards
and competencies to learners. Since it
will assess my performance in the
perspective of my observer, it gave me
the idea on what to improve more

Monitor and evaluate
teacher's performance
in delivering standards
to learners.

through the constructive criticism”

IDI_10

It helps me develop my self-confidence | Develop self-
and accept constructive criticism | confidence of teachers

religiously. IDI_01

and accept constructive
criticism.
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My advice is for my fellow teachers to
accept classroom observation not a

Classroom observation
is considered help in

distressing procedure but consider it a | professional and | Ability to accept

help for professional and behavioral | behavioral growth | constructive

growth through constructive criticism | through  constructive | criticism

Moreover, my suggestion to the | criticism.

observer to help teacher grow through

uplifting words and not degrading

comments.IDI_10

The heads give the teachers | Heads should give

constructive feedback and give some | feedback and

suggestions. The objective should be | suggestions to

simple and achievable.IDI_08 teachers.

SCO develops my professional growth | It develops professional

through constant encouragement and | growth through

constructive criticism of the raters. It | constant

encourages me to do well and improve | encouragement  and

my abilities to further elevate myself as | constructive criticism.

a teacher. IDI_03

Enhances by teaching styles/strategies | Enhances teaching

to promote professional growth.IDI_09 | styles/strategies. Advocate
Professional
Growth

It gave me a glimpse of what | am doing
in the classroom in the perspective of
the observer for me to improve my
teaching and eliminate the unnecessary
practices. It made me also uphold to the
curriculum and grow professionally
abiding to the standards.

Improve teaching and
eliminate unnecessary
practices to  grow
professionally.

Receives technical assistance on the
strategies to use before
doing/conducting the Classroom
Observation. IDI_06

Teachers received
technical assistance on
the strategies to use.

The heads give the teachers
constructive feedback, technical
assistance and give some suggestions.
The objective should be simple and
achievable. IDI_08

Teachers received
constructive feedback,
technical assistance

and suggestions.

The supervisor/school head give
technical assistance to the teacher to
improve/give  insights  for  their
teaching.IDI_09

Teachers received
technical assistance to
improve teaching

Receiving Technical
Assistance

Guide for Improvement
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This theme generated from the research question comprised the help of systematic
classroom observation to behavioral competencies of teachers. This serves as guide for
improvement not just in performance but in seeking and innovating new ways to improve practices
and focus learners’ improvement as well. This implies that systematic classroom observation
encourages teachers to not settle and stagnate but improve for the benefit of the learners. This
theme was pointed out by participants 2, 3 and 4 with their significant statements as follows:

“Classroom observation seems as my guide to improve my teaching
performance and help me to deliver the lesson well.CO improves
the teacher's performance by making the lesson more
understandable and lead him/her in the right track in the teaching
learning process” IDI_02

“When teachers absorb and digest the constructive criticism of the
raters as well as encourages ourselves to improve and seek for new
and innovate ways of teaching, make one’s lesson creative and
student centered, maybe teacher’s behavioral growth uphold.”
IDI_03

“This is to help teachers improve teaching practices and student’s
performance.” IDI_04

In this result, teachers are guided to seek improve every day. This is parallel to the study
of Schermer and Fosker (2020), that the role of teacher's improvement in a class’ success.
Classroom observation is frequently mentioned as having the potential to make learning process
possible. Classrooms are incredibly busy environments where a group of learners are trying to
acquire academic knowledge and skills. The positivist tradition, which gave rise to systematic
classroom observation, postulated that by using a methodical approach to code classroom
interactions, it would be possible to predict student behavior, gain a better understanding of
teachers' practices, and ultimately apply these insights to enhance teaching and learning.

Evaluation and Assessment

This theme generated from the research question comprised the help of systematic
classroom observation to behavioral competencies of teachers. This serves as evaluation and
assessment as to practices as a teacher. This implies that systematic classroom observation
enables teachers to self-assess their practices inside the classroom and identify own strengths
and weaknesses. This theme was pointed out by participants 3, 4, 9 and 10 with their significant
statements as follows:

“The role of SCO in teachers' performance is to standardized the
learning through evaluation and assessment” IDI_03

“Through identifying your strengths and weaknesses as a
professional teacher. How the teachers design tasks, share
authority and evaluate pupil’s progress” IDI_04

“Classroom observation is an essential step in the assessment
process to learn about from our students and performing on this
classroom.” ID|_09



Vol. 3 No. 3 August 2023 ISSN: 2815-1445 Southeast Asian Journal of
International Peer Reviewed Journal Multidisciplinary Studies

“To monitor and evaluate teacher’s performance in delivering
standards and competencies to learners. Since it will assess my
performance in the perspective of my observer, it gave me the idea
on what to improve more through the constructive criticism” IDI_10
In this result, teachers are able to evaluate themselves and eliminate practices
unnecessary. This is agreed to the study of Van Der Schaafet al. (2019), that the provision of
excellent feedback on teachers' practices is essential to achieving a high level of education that
has a positive impact on students' learning. Since the assessments themselves can be viewed as
"interventions" in teachers' practices and frequently necessitate reflection, feedback, and
collaboration, they can be very beneficial in promoting further professional development. It is
pertinent to include teachers' professionalization as an aim in itself more prominently because
teachers' core practices may stimulate teachers' development within the social cultural work
context. To put it another way, since teachers learn on a daily basis and most informal learning is
based on experiences gained at work.

Ability to Accept Constructive Criticism

This theme generated from the research question comprised the help of systematic
classroom observation to behavioral competencies of teachers. Result showed that it helped
teachers having ability to accept constructive criticism. This implies that systematic classroom
observation enables teachers to reflect from the feedback and constructive criticism given by their
observers during post-observation. This theme was pointed out by participants 1, 8 and 10 with
their significant statements as follows:

“It helps me develop my self-confidence and accept constructive
criticism religiously. IDI_01

“It helps me develop my self-confidence and accept constructive
criticism religiously. 1DI_08

“My advice is for my fellow teachers to accept classroom
observation not a distressing procedure but consider it a help for
professional and behavioral growth through constructive criticism
Moreover, my suggestion to the observer to help teacher grow
through uplifting words and not degrading comments.IDI_10

In this result, teachers are able to accept constructive feedback to make them improve as
ateacher. This is parallel to the findings of Fonsecaet al. (2015), that promoting teachers' effective
use of feedback in the classroom is necessary. Involvement in the sessions and the subsequent
classroom application improved teacher involvement, knowledge, competencies, and positive
feelings in the use of feedback strategies, according to observations and teacher reports. It is
possible to effectively encourage participants' involvement, knowledge, and competencies in the
use of feedback, as well as their perspective on the significance of these strategies.

Advocate Professional Growth

This theme generated from the research question comprised the help of systematic
classroom observation to behavioral competencies of teachers. Result showed that it helped
teachers advocate professional growth and not stagnate since change is fast in this 215 century
learners. This implies that systematic classroom observation enables teachers to desire for
growth continuously. This theme was pointed out by participants 3, 9 and 10 with their significant
statements as follows:
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“SCO develops my professional growth through constant
encouragement and constructive criticism of the raters. It
encourages me to do well and improve my abilities to further elevate
myself as a teacher. IDI_03

“Enhances by teaching styles/strategies to promote professional
growth.IDI_09

“It gave me a glimpse of what | am doing in the classroom from the
perspective of the observer for me to improve my teaching and
eliminate the unnecessary practices.lt made me also uphold to the
curriculum and grow professionally abiding to the standards.IDI_10

In this essential theme, teachers are able to desire for professional growth and enhancing
strategies and teaching styles. This is congruent to the findings of Van der Klinket al. (2017), that
as they progressed in their careers, teacher educators' concerns changed. At first, their main
concern was usually just getting by, but as their careers progressed, they began to worry more
about their own personal and professional identities as well as the personalities of the students
they were teaching. Teachers made plans for their continued professional development, but they
occasionally anticipated obstacles, such as a lack of time and resources, that would prevent them
from carrying out their plans. The concerns of teacher educators from various nations appear to
be similar, and their plans for future professional development and ongoing professional
development are also quite similar.

Received Technical Assistance

This theme generated from the research question comprised the help of systematic
classroom observation to behavioral competencies of teachers. Result showed that it helped
through the technical assistance they received from observer or school head or supervisor. This
implies that systematic classroom observation enables teachers to receive necessary support to
deliver quality education to learners. This theme was pointed out by participants 6, 8 and 9 with
their significant statements as follows:

‘Receives technical assistance on the strategies to use before
doing/conducting the Classroom Observation. IDI_06

“The heads give the teachers constructive feedback, technical
assistance and give some suggestions. The objective should be
simple and achievable. IDI_08

“The supervisor/school head give technical assistance to the
teacher to improve/give insights for their teaching.IDI_09

In this essential theme, teachers receive necessary technical assistance for improvement
of strategies, teaching styles and related teaching process needs. This is parallel to the findings
of Dias-Lacy and Guirguis (2017), that a new teacher might experience stress, not have the
necessary support, and feel unprepared to deal with students' behavioral and academic issues.
In addition to being advantageous for new teachers, the implementation of mentoring programs
and technical assistance from school administrators and between new and experienced teachers
helped them deal with and face their anxieties during their first year in the classroom.
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Impact of Systematic Classroom Observation to Teaching

Performance and Behavioral Competencies showed how both quantitative and qualitative results
converge, diverge and contradicts.

Table 4.

Convergence of the Impact of Systematic Classroom Observation to Teaching
Performance and Behavioral Competencies

Variables/Factors

Quantitative Result

Qualitative Essential
Themes

The Impact of Systematic
Classroom Observation to
Behavioral Competencies

-Level of Behavioral
Competencies of Teachers is
4.14 described as Consistent

- Extent of Systematic
Classroom Observation is
4.16 described as Frequent

-Level of Teachers
Performance is 4.18 described
as Very Satisfactory

-There is significant
relationship between
systematic classroom
observation and behavioral
competencies with p-value =
.000 at .05 level of
significance

-There is significant
relationship between
systematic classroom
observation and teacher
performance with p-value =
.000 at .05 level of
significance

-There is significant influence
of behavioral competencies
and systematic classroom
observation on teachers’
performance with p-value =
.000 at .05 level of
significance

Systematic Classroom
Observation Impacted
Teachers’ Performance in:

-Assessing Content
Knowledge

- Develop Teaching
Strategies

Systematic Classroom
Observation Challenged
Teachers in terms of:

- Learners’ Behavior
-Class Size

- Classroom Management
-Cause Stress

Systematic Classroom
Observation Help Teachers’
Behavioral Competencies in
terms of:

-Guide for Improvement
-Evaluation and Assessment

-Ability to Accept
Constructive Criticism

-Advocate Professional
Growth

-Received Technical
Assistance
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Table 4 showed convergence of systematic classroom observation to teaching
performance and behavioral competencies. This is supported with the qualitative essential
themes generated from the in-depth interviews. This implies that systematic classroom
observation enables the teachers to improve teaching practices as this will serve as evaluation
and assessment of the content knowledge, strategies implemented and improvement of planning
and skills during the teaching and learning process. This is aligned to the result of the study about
evaluation system of teaching performance conducted by Steinberg and Kraft (2017) with results
stated that the incorporation of multiple measures of teacher performance, the use of multiple
performance rating categories, and the development of professional support and incentive
structures tied to teachers' ratings have been the three main system design features that have
been the focus of efforts to reform teacher evaluation systems. Deciding which performance
metrics to include in their evaluation systems has involved district policymakers in great detail.

Moreover, this implies that systematic classroom observation enables the teachers to
develop behavioral growth through constructive feedback received during post-observation
conference. This is congruent to the findings of Mathew, Mathew and Peechattu (2017), stating
that emerging global trends in education as well as people's general needs and aspirations are
taken into consideration during professional growth. The caliber of the teaching and the teachers
affects the level of quality of the education. A key factor in raising quality is the way teachers are
trained and periodically monitored. The process of reflective practice, which aids in teaching,
learning, and understanding, is crucial to teachers' professional development. They understand
themselves, their practices, and their students when student teachers engage in systematic self-
reflection. They continually develop professionally by reflecting on their own behaviors and
experiences.

CONCLUSIONS

Based on the results of the study, the researcher has come up with the conclusion that
the behavioral competencies as perceived by elementary school teachers is consistent. All the
indicators for this variable also reflected a descriptive equivalent of consistent. Additionally,
systematic classroom observation among elementary school teachers is frequent. All the
indicators for this variable also reflected a descriptive equivalent of frequent. This implied that the
systematic classroom observation among elementary school teachers is much observed.

Moreover, the teaching performance of the elementary school teachers is very
satisfactory. All the indicators for this variable also reflected a descriptive equivalent of very
satisfactory. This implied that the teachers demonstrate performance that exceeded expectations.
Furthermore, the results also revealed that there is significant relationship between systematic
classroom observation and teaching performance among elementary school teachers. This study
also revealed that there is significant relationship between systematic classroom observation and
behavioral competencies of elementary school teachers. Additionally, it revealed that the
behavioral competencies and systematic classroom observation significantly predicts the
teaching performance among elementary school teachers.

Also, study widened the idea on the perceived impact of systematic classroom observation
to the performance of elementary teacherswith emerging themes in the structured theme are
improvement of planning and teaching skills; assessing content knowledge; and develop teaching
strategies. Additionally, the perceived challenges of elementary teachers in the systematic
classroom observation revealed emerging themes in the structured theme are learners’ behavior;
class size; classroom management and cause of stress. Furthermore, perceived help of the
systematic classroom observation to the behavioral competencies of elementary teachers
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revealed emerging themes such as guide for improvement; evaluation and assessment; ability to
accept constructive criticism; advocate professional growth; and receives technical assistance.

Lastly, this study revealed that the significant relationship of systematic classroom
observation to both teaching performance and behavioral competencies converge with the
emerging themes of its impact to both teaching performance and behavioral competencies.
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